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Our Learning and Teaching Strategy
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                             “Making it happen together” 
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Every child has the right to an education: UNCRC Article 28
http://www.bannermanhigh.glasgow.sch.uk/
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Learning and Teaching at Bannerman High School 

The Background

The Learning and Teaching Strategy at Bannerman High school has been developed to ensure all young people learn in a high quality environment that meets their needs. It places learning and teaching at the heart of the school’s work. The strapline ‘Making it happen together’ reflects our collegiate approach to learning together through professional development and was created by our TLC leaders at our Learning and Teaching Conference in May 2019. 
In developing the strategy, the school has looked:

· Inwards – knowing ourselves through effective self-evaluation, finding excellent practice and sharing it more widely

· Outwards – learning from what happens elsewhere to challenge our own thinking, using robust data to evidence what works

· Forwards – exploring what the future might hold for today’s learners and planning how to get there to help us secure continuous improvement.

In finalising our approach to ‘Improving Pedagogy and Equity’, cognisance has been taken of:

· The National Improvement Framework

https://www.gov.scot/policies/schools/national-improvement-framework/
· The Scottish Education Endowment Fund online toolkit 

https://education.gov.scot/improvement/eefsearch
· How Good is our School? 4th Edition

https://education.gov.scot/improvement/Documents/Frameworks_SelfEvaluation/FRWK2_NIHeditHGIOS/FRWK2_HGIOS4.pdf
· Glasgow City Council’s Learning and Teaching Strategy

· Tapestry Programme – Supporting Improvement in Pedagogy and Equity - Dylan William 
· Outcomes of the school’s self-improvement activities
Expectations for all: Excellent Teaching in Bannerman High
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All teachers demonstrate the standards expected for full registration by the GTCS:
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In Bannerman High School, in our classrooms we:
· Use the 5 key strategies in every lesson

· Have a clear focus and purpose for every lesson (learning intentions and success criteria)

· Involve learners in understanding why they are learning, and how they will be successful 

· Plan learning that meets the needs of all learners

· Plan learning that provides pace and challenge for our most able learners
· Use practical techniques to engage our learners and find out where they are in their learning

· Ask quality questions to encourage thinking

· Involve young people in thinking for themselves, solving problems and working actively with others

· Provide effective feedback that gives young people a clear idea of how they are progressing 

· Provide feedback that moves learners forward in their learning
· Give feedback that identifies strengths and supports improvement

· Build a learning ethos where errors are welcome

· Give our learners responsibility for their learning and for supporting others
· Provide opportunities for our learners to collaborate together in their learning 

· Involve our learners in peer and self-assessment 

· Provide opportunities for young people to celebrate and showcase their achievements in learning 


The Strategy
 Supporting Improvement: Pedagogy and Equity

THE 5 KEY STRATEGIES
The five strategies of learning critical to the success of a lesson are identified by the Pedagogy and Equity Programme, and displayed below. These five strategies will appear in every lesson delivered in Bannerman High School 

	Strategy 1 
Focusing on Learning

Ensuring understanding of the learning intentions and criteria for successful learning
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	Strategy 2 
Evidence of learning - practical techniques 
               Practical ways of finding out where the learners are in their learning 
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	Strategy 3
Evidence of learning - quality questions and planning your evidence

Using ‘questioning’ to encourage thinking and to provide evidence of learning and planning for evidence
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	Strategy 4
                                     Feedback that moves learning forward

 Giving feedback in a way that identifies strengths and supports improvement in the ethos where errors are welcome
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	Strategy 5
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Giving learners responsibility for the learning of others – collaborative learning, peer tutoring and peer assessment
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Every member of Bannerman staff is involved in a Teacher Learner Community group that is focused on the Pedagogy and Equity Programme and develops an understanding of the 5 key strategies. 

The five aspects will be displayed in every classroom in order that we are all aware of our shared expectations of learning and teaching. The visual below illustrates that exceptional relationships and behaviour from all is at the heart of Great Learning at Bannerman. 



The following strategies were selected by Bannerman Cohort 1 TLCs participants and leaders from
 the Tapestry Pedagogy and Equity Programme. They provide further exemplification of the strategies utilised by Bannerman staff in their classrooms. 
Ensuring understanding of the learning intentions and criteria for successful learning
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Practical ways of finding out where the learners are in their learning





Using ‘questioning’ to encourage thinking and to provide evidence of learning and planning for evidence
Framing Good Questions
WHY?

The main reason is that quality interaction challenges learners to think and this leads to better learning. Also where learners share their thinking with teachers and their peers, the teacher is in a better position to tune into their learners’ minds and to work out what they do or don’t understand. 

The nature of a teacher’s job is such that questioning and interaction are fundamental to the success of their work and it is essential that their skills in this area are highly developed. Questioning is a very sophisticated and skilled technique that can always be improved and refined. Dylan Wiliam emphasized at the Masterclass that sometimes we need to stop doing something that is good, in order to do something that is even better.
HOW?

Dylan Wiliam maintains that we only ask questions for two reasons:

· To provide data that informs learning – diagnosis

· To cause thinking – discussion

Dylan also maintains that we use techniques for 2 different response systems and the difference defines the technique:

· Single learner response systems

· Whole group response systems
We do this by reflecting on the kinds of questions that we use on a daily basis and ensuring that we are clear about why we are asking each question.   
In order to challenge learners, make them think and stimulate deeper learning we may need to ask better/fatter/higher order questions. It may also mean that we ask fewer but better questions.
Framing Good Questions  - ‘More effort has to be spent in framing questions that are worth asking: that is questions which explore issues that 
are critical to the development of student understanding’ (Black et al., 2003) The key point is that the question will help you to check that learning has taken place and so the question must be worded according to the expected learning.  The table below is taken from the ideas in Shirley Clarke’s books on Formative Assessment.
	LEARNING INTENTIONS INCLUDE
	SUCCESS CRITERIA INCLUDES
	EXAMPLES OF POSSIBLE QUESTIONS/QUESTION STRUCTURES

	Knowledge - Recall information received.
	Define, remember, recall, describe, label, identify, match, name, state.
	· Who/What/Where/When;

· What is it called? Name the.…

· What are….?  Select the facts about….Find the word for

· Where does…..come from?

· When did it happen?

·  Who spoke to....?

	Understanding - Show understanding of information.
	Translate, predict, explain, summarise, describe, compare (events and objects), classify.
	· Why does he…..?

· Explain what is happening in…..

· So how could you say that in your own words? 

· What do you predict will happen?

· Who was the key character.…?

	Application - Use previously learned information in a new situation.
	Demonstrate how, solve, try it in a new context, use, interpret, relate, apply ideas.
	· What do you think will happen next?

· Why?

· So which tool would be best for this?

· Put the information into a graph.

· Can you use what you now know to solve this problem…..?

· How would you use?

· From the information given, develop a set of instructions about....

	Analysis - Develop skills of inference and deduction.
	Analyse, explain, infer, break down, prioritise, reason logically, reason critically, draw conclusions.
	· What patterns can you see in....?

· Sort out the important information from the irrelevant

· What is the function of….?

· What assumptions are being made….?

· How do you know….?

	Synthesis - Formulate a new theory, argument or summary based on information understanding. 
	Design, create, compose, combine, reorganise, reflect, predict, speculate, hypothesise, summarise.
	· What is the writer’s main point?

· What ways could you test that theory?

· What conclusions can you draw?

· What do you think happened next?

· Predict an outcome if…. What would happen if....?

	Evaluation - Judge the value of ideas or materials and articulate reasons.
	Assess, judge, compare/contrast, evaluate.
	· Which slogan is likely to have the greatest impact?

· Should they develop the green-field or the brown-field site?

· Which was the better strategy to use?

· How can we change the rhyme?

· How does the new rhyme change the story?



Giving feedback in a way that identifies strengths and supports improvement in the ethos where errors are welcome





Collaborative learning, peer tutoring and peer assessment
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Respect	  	Responsibility		 Ambition





Every child has the right to an education: UNCRC Article 28
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Respect	  	Responsibility		 Ambition
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Respect            Responsibility         Ambition





Every child has the right to an education: UNCRC Article 28





2.3 Pedagogical Theories and Practice





2.3.1 Have knowledge and understanding of relevant educational principles and pedagogical theories to inform professional practices 





2.3.2 Have knowledge and understanding of the importance of research and engagement in professional enquiry 








3.1.1 Plan coherent, progressive and stimulating teaching programmes which match learners’ needs and abilities 





3.1.2 Communicate effectively and interact productively with learners, individually and collectively





3.1.3 Employ a range of teaching strategies and resources to meet the needs and abilities of learners 





3.4.1 Read and critically engage with professional literature, educational research and policy 





      Standards for Full Registration, GTCS (2012)





3.4.2 Engage in reflective practice to develop and advance career-long professional learning and expertise 




















2.1 Professional Knowledge and Understanding Teachers working with this standard are expected to develop deep, critically informed knowledge and understanding to enhance skills and abilities in relation to the key areas of career-long professional learning: 


Pedagogy, learning and subject knowledge 


Curriculum and assessment 


Enquiry and research 


Educational contexts and current debates in policy, education and practice 


Sustaining and developing professional learning 


Learning for sustainability. 





                                      Standards for Career-Long Professional Learning, GTCS (2012)





2.2 Professional Skills and Abilities 


Teachers working with this standard are expected to develop and apply their knowledge, skills and expertise through enquiry and sustained professional learning to: 


deepen and develop subject, curricular, and pedagogic knowledge to be able to lead learners and the learning of colleagues; 


question, develop and account for practice in critically informed ways and provide an informed rationale for professional actions; 


systematically investigate, analyse and evaluate the impact of practice; 


critically question and challenge educational assumptions, beliefs and values of self and system; 


critically engage with a range of educational literature, research and policy to make meaningful links to inform and change practice, where appropriate; 


work to create, contribute to, and lead a collegiate culture, through collaborative enquiry, peer observation with constructive feedback, professional dialogue and debate; 


work collaboratively across disciplines, professions and communities, locally and globally. 


                                                                  


                                                        Standards for Career-Long Professional Learning, GTCS (2012)





Great Learning at Bannerman
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Exceptional Relationships and Behaviour





“Making it happen together”
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Practical Pedagogies
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Strategy 1 - Focus on Learning








4. EMPHASISING SKILLS


Success criteria should emphasise knowing, learning, thinking or skills rather than behaviour or end products. 


For example:  I am looking for you to show you have thought about ….   I am looking to see if you can ….are more effective than: I am looking for you to take your time, or I want you to concentrate hard (behaviour), or I want everyone to make a bowl, or I want to see 4 out of 5 answers correct with working shown (end products).





3.  LEARNERS DESIGN TEST ITEMS


Learners design test items, with correct answers, about what they have been learning. This helps to clarify, share and understand the learning intentions and help the teacher to see their level of understanding. His has been shown to be more effective than practice tests or giving study guides.





2. USING AN EXEMPLAR


Show the learners an example of a good piece of work by an anonymous learner that meets your learning intention and ask them to help you make a list of the things that make it a good example. Take contributions from learners and help them if they are missing some criteria which you feel are important to include. When you have a long list of criteria, help the class decide which are the most important so that the list is not too long. Either leave this list on display or get the learners to write it in their books.





1. PLANNING LESSONS WITH SUCCESS CRITERIA


Deciding on the success criteria when planning a lesson will cut planning time, because the success criteria make clear what needs to be learned and details of activities can be shortened. The focus of the lesson becomes more important than listing the activities to be covered. The only thing that matters is whether learning is taking place in the lesson – not whether all planned tasks have been completed. Feedback to learners during the lesson is then automatically focused around the success criteria.





Honourable mention





5. SELF-ASSESSMENT AND PEER ASSESSMENT


Success criteria can be used as the basis for both self and peer assessment. Learners can use a checklist of criteria, either by ticking, or scoring out of, say, 5 and/or make comments about each. Different levels of success in meeting the criteria can also be used, like ‘exceeded’, ‘met’ and ‘did not meet’ the success criteria. Learners develop a sense of what is and isn’t important which will help them learn more independently in future. (A list of success criteria is more than a list used as a pre-flight checklist, which is usually at a more basic level so that all learners can assess the basic requirements of a task for each other.)
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Strategy 2 - Evidence of learning - practical techniques 











The most “popular” in terms of being chosen the most, or appearing “higher” when the cards were placed on the poster:





1. NO HANDS UP - Except to ask a question/using a Randomiser.


Only let learners raise their hands if they have a question to ask. Do not let learners call out. Use a random method of choosing which learner answers a question (randomiser), e.g. each learner’s name or number is on a stick, a small card or on a randomising program on the whiteboard or iPhone. 





6. MIND MAPS


Use mind maps to find out what learners already knows about a topic.





4. LEARNER-CREATED PROBLEMS


If the learners are confident working collaboratively, learners work together in groups to write one good question for the class to answer on mini whiteboards. At the end of the lesson one group asks the other learners their question and answers are written and held up on whiteboards. The group then respond to the answers. If there is enough time other groups ask their question. 





5. EXIT TICKET


Near the end of the lesson ask the class a question. Give each learner an index card to write the answer on. As learners leave the room they hand in their exit card. You look through the learners’ answers when planning the next lesson and decide whether they have understood the concepts well enough for you to progress. Learners can write their names on the cards if it will be helpful for you. You do not need to mark the cards. You can keep them or throw them away when you have finished with them.





Honourable mentions





3. IN THE REAL WORLD


Learners write an exit ticket explaining one way that what they learned today could help them in the real world or in another subject.





2. WAIT WATCHERS


Because it is hard for teachers to wait for 3 seconds after asking a question to allow learners to think, it is occasionally useful to have a learner volunteer with a stopwatch checking the teacher’s wait time for a whole lesson.
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Strategy 3 - Evidence of learning - quality questions and planning your evidence
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Strategy 4 - Feedback that moves learning forward











The most “popular” in terms of being chosen the most, or appearing “higher” when the cards were placed by TLC participants:





 FEEDBACK FOR FUTURE ACTION – FIND THE TIME


It is important that teachers recognise that feedback is a recipe for future action rather than as a focus on how well or poorly the work was done. Always allow time in class to work on using the feedback to improve their work.





2. COMMENT-ONLY FEEDBACK: ORAL AND WRITTEN


The success and improvement strategy is recommended for comment-only marking, with time allocated for students to make selected improvements. There are two paths to follow with improvement suggestions written on work:


Making improvements to the marked work: these relate to the specifics of the piece and students are expected to make the suggested improvement on that piece either for homework or at the beginning of the next lesson (particularly effective for maximising achievement of developing specific skills and concepts).


Targets over a period of time: these relate to improvements which could be made against the learning objectives of the piece in any context.





3.  2 STARS AND A WISH


Teacher feedback is written in the form of 2 things that are good about the work (2 stars) and one thing that needs to improve (the wish). This is useful as a model for learners to use when giving each other feedback.





Honourable mentions





5. PRAISE CAREFULLY


The best teachers praise less than average, but they are careful to make sure that their praise is specific (relating to something the learner has just done), sincere (so that learners believe it) and related to something that is within the learner’s control (e.g., praise should be for effort or improvement, rather than ability).





4.  AIM FOR THE NEXT LEVEL


Learners identify areas of improvement by comparing their work to exemplars at the next level of achievement. Learners realise that they need to set themselves higher standards. Able learners find that they can improve a good piece of work.  





Strategy 5- Giving learners responsibility for the learning of others
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1. TWO STARS AND A WISH ON PEERS’ WORK


Learners exchange books and give comments to a peer by writing two positive things (stars) about the work and one thing that she ‘wishes’ the other learner would do to make it better. The comments should be specific to the qualities of the work and provide clear guidance on what to do to improve.





3.  CAROUSELS


Learners send their piece of work around to others in a group and each of them provide constructive feedback for improving the work.





2. LEARNERS CHECK PEERS’ WORK WITH MARK SCHEMES


Learners exchange books and use the list of success criteria or a familiar mark scheme that helps them evaluate a peer’s work. Learners provide feedback, but usually not grades or levels.





4. . LEARNERS DESIGN QUESTIONS


Learners collaboratively develop test questions to deepen their understanding of the content being studied. This provides information to the teacher about learner learning and may lead to re-teaching or revising certain topics.





Honourable mention
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